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Current District Status

Supportive Environment

Mission and Vision

District Mission Statement

Marion County Public Schools expects all students to graduate from high school possessing the skills
and knowledge necessary to excel in their chosen post-secondary path.

District Vision Statement
Developing Successful Citizens-Every Student, Every Day

Supports for School Improvement

Describe the process through which the district identifies and aligns all district resources
(e.g., personnel, instructional, curricular, policy) in order to meet the needs of all students and
maximize desired student outcomes. Include the methodology for coordinating and
supplementing federal, state and local funds, services and programs to align to interventions
in Priority and Focus schools. Provide the person(s) responsible, frequency of meetings, how
an inventory of resources is maintained and any problem-solving activities used to determine
how to apply resources for the highest impact

The superintendent and executive cabinet set the vision of our district and operate within a multi-
tiered system of support for systems' improvement. All elementary, middle and high school principals
worked together to develop the district's strategic plan to ensure that all students graduate from high
school possessing the skills and knowledge necessary to excel in their chosen post-secondary path.
Our district’s data based problem solving process guides implementation and progress monitoring of
our district goals through a multi-tiered system of support as is outlined below.

Tier 1- Core Instruction

1. Implementation - Our district has adopted the Florida standards methodology for instructing all
students.

Teachers utilize differentiated instruction to meet the unique needs of students within tier 1 when they
do not respond to initial core instruction. Effective planning is essential in standards' mastery.
Therefore, administrators and teachers are trained to unwrap the standards to determine essential,
important and compact standards.

Progress Monitoring - AIMSweb is utilized for benchmarking reading and math 3 times per year for all
students grades K-5. For all students who did not score a level 4 or 5 on the FSA last year in reading
and/or math in grades 6 through 10, district learning checks and assessments will be monitored for
adequate progress. Action planning takes place based on progress monitoring data.

2. Implementation - Our district implements the 10 critical elements of school wide positive behavior
support as our core behavioral instruction. These 10 critical elements ensure a tier 1 team, faculty
commitment, effective discipline procedures, data based decision making, expectations and rules are
posted and taught, a school wide rewards/recognition program is in place, plans for teaching school
wide expectations are embedded into general curriculum, classroom rules are tied to school wide
expectations, there is a full implementation plan, and there is a program evaluation plan.

Progress Monitoring - The Benchmarks of Quality are used to monitor progress of schools’
implementation of the 10 critical elements. Office discipline referrals and out of school suspensions
are monitored at the following levels: district, feeder pattern, level (elementary, middle, high), and
school. Action planning takes place based on progress monitoring data.

3. Implementation - We have developed an Early Warning System based on the following 5 indicators
that are predictive of on time graduation: Attendance, Course Failures, Office Discipline Referrals,
Mobility and Retention.
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Progress Monitoring - The Early Warning System will be used to identify groups of students who are
not on track for on time graduation. These groups will then be disaggregated and the problem solving
process will be utilized to provide intervention(s) and monitor progress of getting these students back
on track. Action planning takes place based on progress monitoring data.

Tier 2- Small Group Instruction

1. Implementation - At the tier 1 level, universal screening data is used to help assess the
effectiveness of tier 1/core instruction. Data sources may include, FSA, AIMSweb, Early Warning
System, Local End of Course exams, district created learning checks and office discipline referrals.
These data elements also reveal the students in need of tier 2 group interventions. Once identified as
needing supplemental support, the data is disaggregated to group students by "common need" for
implementation of tier 2 intervention. We have a reading and math intervention protocol that outlines
recommended interventions to be used based on problem identification. Our behavior intervention
protocols are currently still in the development phase. Tiered interventions are implemented with core/
tier 1 as the ultimate goal is for students to be successful with core/tier 1 instruction.

Progress Monitoring - Students placed in a tier 2 intervention are monitored to determine their
response to the intervention (positive, questionable or poor) and to guide the problem solving process
to ensure the intervention provided matches both the problem identified as well as the severity of the
students’ needs. Progress monitoring plans are determined based on the intervention implemented
and may include AIMSweb for reading, math and writing, office discipline referrals, attendance, daily
behavior points, etc.

Tier 3- Individual Student Instruction

1. Implementation - Progress monitoring data is used to determine students’ responses to tier 2
interventions and decide when individualized, intensive, tier 3 interventions are warranted. When
progress monitoring data is not readily available (e.g., a student moves into our district with no
documentation of interventions) and academic or behavioral performance indicates a need for
intensive support, tier 3 interventions may be implemented concurrently with tier 2 support. Tier 3
interventions are typically developed during a problem solving meeting comprised of a multi-
disciplinary team that includes both school based personnel and Synergy Team members. Tiered
interventions are implemented with core/tier 1 as the ultimate goal is for students to be successful
with coreftier 1 instruction.

Progress Monitoring - Students receiving tier 3 interventions are monitored to determine their
response to the intervention (positive, questionable or poor) and to guide the problem solving process
to ensure the intervention provided matches both the problem identified as well as the severity of the
students’ needs. Progress monitoring plans are determined based on the intervention implemented
and may include AIMSweb for reading, math and writing, office discipline referrals, attendance, daily
behavior points, etc. The problem solving process (i.e., problem identified, problem analyzed,
intervention implemented, response to intervention evaluated) is utilized in a cyclic manner (i.e.,
applied repeatedly) until the problem is solved. This may result in refining the intervention
implementation until the right match is found, or could result in a referral for a special education
evaluation or even a change of placement.

Teacher Support System

1. Implementation - The Marion County Instructional Evaluation System (MCIES) is based on the
Charlotte Danielson model. Walkthroughs and observations are conducted by school based
administrators, and ongoing feedback is provided to our instructional staff to strengthen each
teacher’s craft. Professional development is offered through a variety of modalities (e.g., face to face,
Moodle platform, modules, coaching, etc.) to provide training for areas in need of improvement.
Professional development is also provided to help instructors stay current with best practices in
education.

Progress Monitoring - Needs assessments are conducted to ensure professional development
offerings meet the needs of our personnel. Data provided from the MCIES can also be utilized to
determine the needs and guide professional development plans. Many trainings include coaching and
follow up to ensure training participants have assistance in the implementation of skills acquired at
workshops. There are evaluation components built into our professional development technology
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system (Truenorthlogic) to monitor the quality of professional development offerings, alignment
between trainings and participants individual professional development plans (IPDP), alignment
between trainings and district goals, as well as quality of professional development trainers.

Describe the way in which the district allocates resources to schools. Include the person(s)
responsible for this process, frequency of data review and decision making, and processes
used to differentiate and monitor resource supports

Resource Allocation -

1. Implementation - Data is used to allocate resources available to schools. For example, each school
has support staff who visits the schools they serve for a set number of times per week and/or month.
These professionals are referred to as our Synergy Team members and include: resource
compliance specialists, behavior specialists, school psychologists, social workers, math coaches and
professional development specialists. Data is used to best determine the number of professionals
who will be assigned to serve a feeder pattern of schools, the number of visits per week or month,
and the type of work they will do when on campus. The way in which each Synergy Team member
serves their assigned schools is data driven. For example, schools in need of tier 1 support utilize
their Synergy Team members to strengthen tier 1; schools who struggle with providing tier 2
interventions to groups of students will utilize their Synergy Team members to problem solve tier 2
barriers and help to implement and monitor group interventions; and schools in need of tier 3 support
to meet the unique needs of individual students demonstrating intensive academic and/or behavioral
challenges utilize their their Synergy Team members to support tier 3.

Progress Monitoring - Data is used to monitor progress of our resource allocation efforts. The
following types of data exemplify what is analyzed by feeder pattern and by school within each feeder
pattern: students with disabilities, individual education planning (IEP) meetings held, referrals for
psychological evaluations, social worker referrals, office discipline referrals, students scoring level 1
or 2 on FSA reading, student scoring level 1 or 2 on FSA math, and students absent from school 15
or more days. These data elements are monitored to ensure the needs of feeder patterns and
schools are met by the Synergy Teams in terms of number of support staff serving the schools, the
number of times they are at each school per week and/or month, as well as the way their time is
spent while on campus. For example, a school with significantly more office discipline referrals may
need to utilize their behavior specialist to problem solve implementation of the 10 critical elements
and help strengthen tier 1. Another school may have a significant number of students absent 15 or
more school days and will need the Synergy Team to problem solve student engagement.

Identify specific policies and practices the district shall seek to add, modify or remove in order
to establish or strengthen systems that support school-based leadership teams to implement
interventions. Provide the rationale for the proposed changes and the steps required to make
the modifications, including person(s) responsible for implementation and follow-up

The district facilitates improvement in the intensity of interventions for schools not making academic
improvements as determined by student performance data and confirmed by administrative
observations through state of the schools bench-marking meetings. All principals prepare an analysis
of student and teacher performance data and present to district leadership three times per year as a
way of determining needs and subsequent decisions about allocation of resources. Key data from
these presentations are aggregated and analyzed at the district level to determine how to reallocate
resources to support schools in need in a variety of areas indicating students are at-risk of getting off
track for college and career readiness (attendance, discipline, course failures, GPA). Schools are
supported by district synergy teams assigned to feeder patterns to enhance delivery of services to
support student success. These teams are composed of district instructional coaches, school
psychologists, social workers, and resource compliance specialists. They participate in monthly
training/meetings facilitated by district leadership to ensure alignment and efficient and effective
identification of barriers to school success and support for action planning to remove those barriers.
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Provide the district's definition of “operational flexibility” provided to schools implementing a
District-Managed Turnaround option under section 1008.33, Florida Statutes, or a Turnaround,
Transformation or Restart with EMO model under the SIG 1003(g) program as it applies to
school-level autonomy over staffing, scheduling and budgeting

NA
Sustainability of Improvement

Describe how the district will sustain improvements that are a result of the interventions
described in Part lll of this plan after the schools' Differentiated Accountability designation of
Focus or Priority is removed. Include any plans to reorganize personnel, redistribute
resources or reach out to community organizations, unions and other partners to build
capacity for and sustainability of improvements

District goals are monitored via a district strategic plan that breaks down action steps needed to meet
each goal, persons responsible for action items, and status. District goals and action plans are
monitored and shared with the various groups based on responsible persons/departments.

The SAM: Self-Assessment of MTSS was a measure used in the late Spring of 2015 for monitoring
our district’s implementation of response to intervention. Survey outcomes results measure
implementation of MTSS and were used in monitoring our strategic plan.

Additionally, Synergy Team members collect data via monthly summaries which is used to assist in
monitoring progress of our Synergy Team members’ time spent in schools and monitor effectiveness
of our resource allocation within the MTSS framework.

Each principal presented their “State of the Schools” to the district feeder pattern facilitators during
the summer of 2015. Feeder pattern facilitators will continue to monitor and follow up with school
principals related to their state of the schools. This concept will continue to evolve and the district will
provide on-going support to school based administrators as instructional leaders. Information
ascertained from the state of the schools will be monitored in some capacity.

The Early Warning System will be utilized to not only identify students who are not “on track” for on
time graduation at the school level, but it will also be monitored at the district level. The five variables
tracked (i.e., attendance, mobility, course failures, retentions, and office discipline referrals) will be
looked at from a district perspective to monitor our students who are off track, so that we can problem
solve and utilize a multi-tiered system of supports for systems improvement.

Stakeholder Involvement

PIP Link
https://www.floridacims.org/documents/275328

Describe the district’s ongoing mechanisms for engaging families and the community in school
improvement efforts

See attached District's Parent Involvement Plan.

Describe how the district involves school leadership in the development and implementation of
turnaround plans and other school-level interventions

See attached District's Parent Involvement Plan.

Effective Leadership

District Turnaround Lead
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Employee's Name and Email Address
DeWese, Anna, anna.dewese@marion.k12.fl.us

Employee's Title
Director

Employee's Phone Number
(352) 671-4171

Employee's Phone Extension
54105

Supervisor's Name
Renee Dudley

Supervisor's Title
Other

Employee's Role and Responsibilities

Anna DeWese, Ed.D. is the Director of Grants and Federal Programs. One of the many tasks
assigned is DA contact to the Regional Executive Director in regards to School Improvement,
Differentiated Accountability (prevent, focus, and priority schools), and turn around options.

District Leadership Team:

Krysalka, Lisa, lisa.krysalka@marion.k12.fl.us

Title Assistant Superintendent

Phone (352) 671-7700

Supervisor's Name George Tomyn

Supervisor's Title Superintendent

Role and Responsibilities Deputy Superintendent of Marion County Public Schools

Quelland, Kathleen, kathleen.quelland@marion.k12.fl.us

Title Director

Phone (352) 671-7700

Supervisor's Name Lisa Krysalka

Supervisor's Title Assistant Superintendent

Role and Responsibilities Executive Director- School Development and Evaluation
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DeWese, Anna, anna.dewese@marion.k12.fl.us

Title Director
Phone 352-671-4171
Supervisor's

Name Renee Dudley

Supervisor's Title Director

Role and Director of Grants and Federal Programs - Director of Title | A,C,D, ESOL, DA,
Responsibilities = CIMS, SAC, and Early Learning.

Tomyn, George, george.tomyn@marion.k12.fl.us
Title Superintendent
Phone 352-671-7702
Supervisor's Name

Supervisor's Title Superintendent

Role and Responsibilities Chief Executive Officer for Marion County Public School District

Hart, Tara, tara.hart@marion.k12.fl.us

Title Director

Phone (352) 236-0505

Supervisor's Name Renee Dudley

Supervisor's Title Director

Role and Responsibilities Director K12 Academic Services - Staff Development

Vianello, Mark, mark.vianello@marion.k12.fl.us

Title Director

Phone 352-671-6868

Supervisor's Name George Tomyn

Supervisor's Title Superintendent

Role and Responsibilities Executive Director of Student Services

Dudley, Renee, renee.dudley@marion.k12.fl.us

Title Director

Phone 352-236-0582

Supervisor's Name Lisa Krysalka

Supervisor's Title Assistant Superintendent

Role and Responsibilities Executive Director- K12 Academic Services
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Otzel, Donna, donna.otzel@marion.k12.fl.us

Title Director

Phone 352-671-7700

Supervisor's Name Renee Dudley

Supervisor's Title Director

Role and Responsibilities Director- K12 Academic Services

Educator Quality

Describe the process and criteria by which the district determines and ensures each Focus
and Priority school has a school leadership team of high quality, including a principal and
assistant principal with a record of increasing student achievement in a setting with similar
challenges. Include how the district determines whether to retain or replace members of the
leadership team

Marion County's Strategic Plan has several goals set to improve teaching and learning. Specifically,
goal three is designed to hire, develop, retain and support the most highly qualified teachers,
administrators and support personnel. The performance of students is linked to the quality of the
instruction taking place in each classroom and on the effectiveness of the school leadership. The
district insures that employees are selected, trained and retained so that they can perform their job
function at the highest level possible for the benefit of our students being mindful of the needs of the
individual schools and the desire to hire a diverse employee pool. This includes teachers,
administrators, substitute teachers, Professional Development Specialists, Deans, Guidance
Counselors and all non-instructional support personnel.

Marion County evaluates schools' administrators three times a year to determine: A) Continuous
Improvement of Teaching and Learning, B) Using Data as a Problem Solving Strategy at the District
and School Level, C) Engaging in Professional Learning to Improve Leadership Practices and
Student Learning Outcomes, and D) Providing Quality Support Services to Principals and Teachers
and Contributing to the Success of All Schools. The evaluations are conducted in three different
settings. The rating scale used to describe administrator proficiency ranges from: Highly Effective,
Effective, Needs Improvement, to Unsatisfactory.

A) Continuous Improvement of Teaching and Learning

This core practice addresses the district administrator’s role as a leader of learners. The district
administrator must be involved in the continuous improvement of teaching and learning by engaging
school administrators and faculty in meaningful professional learning. District administrators
collaborate to provide rigorous and relevant professional development through a variety of media in
real time. School administrators are expected to use strategies gathered to enhance planning and
instruction.

B) Using Data as a Problem Solving Strategy at the District and School Level

This proficiency area focuses on four areas that involve use of data as a key tool for problem solving:
1). Helping principals and teachers use their data to impact planning and instruction, transform the
data into actionable evidence, and help principals understand the implications of evidence for their
improvement efforts; 2). Collecting and using data about local family educational cultures — norms,
beliefs, values, and practices reflecting families’ dispositions toward schooling and their role in it;

3). Working with school principals to systematically collect high quality data (evidence about the
school and classroom conditions that would need to change) for their students’ (individual students
and student populations) achievement to improve; and

4). Assisting all schools to increase the sophistication of their data use processes, to include
processing their data in collaboration with their staffs, and calling on district staff members and others
with special expertise to help them with data analysis and use.
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C) Engaging in Professional Learning to Improve Leadership Practices and Student Learning
Outcomes

The district administrator engages in professional learning that improves professional practice in
alignment with the needs of the district and schools and demonstrates explicit improvement in specific
performance areas based on previous evaluations and formative feedback. Where core practice #2 is
focused on impact on professional learning of those supervised, the focus of this core practice is on
the impact of the administrator’s professional learning — does the administrator’s learning result in
continuous improvement in their performance? The district administrator practices and models
deliberate practice by concentrating on a very few professional growth goals or targets in a set time
period where the administrator strives for deep learning and personal mastery of a few “thin slices.”
D) Providing Quality Support Services to Principals and Teachers and Contributing to the Success of
All Schools

Research clearly shows that in order for schools to meet their learning goals on rigorous state
standards, they must have consistent, quality, coordinated, and differentiated support from all
departments in the district office. District administrators need to know and understand the unique
characteristics and challenges of each school, and they need to act in ways that contribute to the
effective operations, organization, and school-wide improvement of teaching and learning.

In addition to the above, principals of focus and priority schools are assigned a district mentor and
meet more frequently (through walkthroughs, in data meetings, and as requested by the district or
school administrator) . The district mentor works with school administrators to provide support in
academic and non-academic areas and attend school-based Synergy meetings.

Describe the process by which the district determines whether to retain or replace members
of the teaching staff in Focus and Priority schools whose data shows they have not
contributed to improved student outcomes

The District Leadership Team in conjunction with school administrators evaluate the performance of
all school personnel. The District has assigned a Central Office staff member to work directly with
principals in Focus and Priority schools. The staff member will assist principals in determining staffing
levels and reassignment staff. All staffing recommendations will be presented to the superintendent
for final determination.

Public and Collaborative Teaching

Describe how the district ensures appropriate resources are allocated to ensure the master
schedule at Focus and Priority schools allows for common planning time, as defined in Rule
6A-1.099811(2)(e), F.A.C

Goal two of the district's strategic plan determines the rationale to maximize, federal, state and local
resources to ensure the most effective and efficient use of revenues.

Marion County Public School District has built 10 teacher in-service days into its Instructional Calendar
for the 2015-2016 school year. School administrators use these days to implement PLC's which offer
professional development, collaboration, and data analysis.

During the 2015-2016 school year, art, music, media, and PE teachers were rehired. As a result,
elementary teachers were granted more collaborative planing time.

All schools are provided a budget that includes funds for substitutes. Many schools use these funds to
fund additional collaborative planning opportunities. Consequently, all Title | schools have the
opportunity to develop a school-level budget which allows for the allocation of Title | funds to support
collaboration and common planning.

Describe how the district provides Focus and Priority schools with a reading coach, mathematics
coach and science coach to model effective lessons, lead lesson study, analyze data and provide
professional development on Florida's standards. Include how the district monitors the daily
activities of the coaches and their impact on instruction
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Each school will be staffed with either a part or full time professional development specialist. The district
will review school FSA and AMO reading data and prioritize the allocation of professional development
specialists to schools based on need. Additionally, schools with the most need will receive a part time
math coach. The district does not fund science coaches. However, the district does train a STEM lead
for each grade level to act in proxy to a science coach and math coach for schools not served.

The professional development specialist is a professional development expert who provides the following
methods of professional development at the school site:

sLiteracy professional development (Text Complexity, CCSS, CIS) includes facilitating training sessions,
assisting in the planning and teaching of lessons, locating resources for complex text and providing
coaching and feedback.

*Professional development for reading intervention teachers includes facilitating training sessions,
assisting in the planning and teaching of lessons, examining data, conferencing with teachers about
student performance on program-based assessments and AIMSweb, and providing side-by-side
coaching to ensure fidelity in the implementation of reading intervention programs. Reading intervention
teachers also participate in the literacy professional development described above.

*Guidance counselors will participate in the literacy professional development regarding CCSS and Text
Complexity. They are also a part of creating and revising the placement process for reading intervention
classrooms and receive training in that process once the reading plan is approved during their meeting
at the beginning of the school year. Guidance counselors are also part of all professional development
related to the MTSS process.

Math Coaches and STEM leads provide professional development in STEM areas. They are members of
the Synergy team and school leadership team. These professionals are highly trained and provide
opportunities to model, plan, and help school administrators determine the effectiveness of the core.

Ambitious Instruction and Learning

Instructional Programs

Reading

Verify that the district has an approved K-12 Comprehensive Research-based Reading Plan
Yes

Writing

List and describe the core, supplemental and intensive intervention programs for writing the
district currently uses at the elementary, middle and high school levels:
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Wonders; "Write Traits"
Program

Type Core

School

Type Elementary School
"Write Traits" is the core writing instructional program in Marion Public School District
for all grade-levels. Write Traits can be found in the McGraw-Hill Wonders series.
The program utilizes the "6-traits" model and is used in virtually every state by some
school district. The model has become a model for statewide testing or has been

.. incorporated into state standards for writing in numerous parts of the United states.
Description

The popularity of "6 trait" writing is largely due to two things. First, it simply reflects the
heart and soul of what good writing is about, with definitions expressed in clear, easy
to understand language teachers can teach from. Second, it strongly supports the
good teaching practices process-based writing teachers have been using for years,
particularly revision and editing.

Florida Collections

Program Core

Type

School  \jiddie School, High School
Type

Florida Collections provides complex text that prompts students to find evidence,
Description reason, and communicate through a variety of media. Text are balanced offering
students fiction, nonfiction, and informational text.

Mathematics

List and describe the core, supplemental and intensive intervention programs for mathematics
the district currently uses at the elementary, middle and high school levels:

Program Type
School Type
Description

Algebra | & Il, Geometry, and Calculus
Program

Type Core
School  \jiddie School, High School
Type
Prentice Hall Algebra 1 and 2, Calculus, and Geometry develop a deeper
understanding of mathematical concepts to help students extend their math
. knowledge beyond the classroom. The program delivers a rigorous middle and high
Description

school math curriculum that includes the Florida Standards and prepares students for
STEM careers. Integration of the Standards for Mathematical Practice takes students
beyond “doing” the math to “understanding and explaining” it.
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Go Math!
Program Core, Intensive Intervention
Type
School
Type Elementary School
The 2012 Go Math program aligns every lesson to the Florida Standards. Students
.. are provided strategies to understand the mathematics principals and become skilled
Description

problem solvers. The Go Math curriculum also provides intervention for tier 2 and 3
students.

Pearson Digits
Program

Type Core
School Middle School
Type

Digits combines a comprehensive math curriculum and technology to personalize
Description math instruction. Although the book was written to the common core, Florida adopted
the curriculum as a means to maximize curriculum for students at all tiers.

Science

List and describe the core, supplemental and intensive intervention programs for science the
district currently uses at the elementary, middle and high school levels:

National Geographic Science (Grades 3-5)

Program Core

Type

School

Type Elementary School

Research Base
National Geographic School Publishing programs are designed to meet national
content standards and requirements for student mastery of skills. Our program
authors are highly respected experts and researchers, ensuring that the instructional
elements and methods used in our programs reflect the most current scientific
research base and best practices to meet the needs of all learners. Author
monographs and research base summaries are found in this section.

Description Evidence of Effectiveness
National Geographic School Publishing recognizes the importance of gathering
scientific research evidence to support educators in making decisions about
instructional programs. Rigorous efficacy studies are conducted by third-party
evaluators to gather both quantitative and qualitative evidence of a program's
effectiveness. Research case studies illustrate how educators experience success in
using our programs with their students. Efficacy study reports and educator stories of
success are found in this section.
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Program Type Core
School Type Middle School
Description Florida Adopted Textbook for Science

Program Type Core
School Type Middle School
Description Florida Adopted Textbook for Science

Program Type Core
School Type Middle School
Description Florida Adopted Textbook for Science

Program Type Core
School Type High School
Description Florida Adopted Textbook for Science

Program Type Core
School Type High School
Description Florida Adopted Textbook for Science

Program Type Supplemental
School Type High School
Description Florida Adopted Textbook for Science

Program Type Supplemental
School Type High School
Description Florida Adopted Textbook for Science
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Florida Chemistry - Matter and Change

Program Type Supplemental
School Type High School
Description Florida Adopted Textbook for Science

Florida Active Physics

Program Type Supplemental
School Type High School
Description Florida Adopted Textbook for Science

Instructional Alignment and Pacing

Describe the process through which the district monitors whether core instructional and
intervention programs are implemented as intended, how alignment with Florida's standards
is maintained and whether they are effective. Include the data used to determine fidelity and
effectiveness. Provide exemplars of how the district has responded to evidence of poor
implementation and evidence that a given strategy is failing to reduce barriers to goals

The district assigns personnel to assist with implementation of literacy and math professional
development at the school and classroom levels. District personnel visit classrooms on a regular
basis to determine levels of implementation, to determine needs for ongoing professional
development and to provide job-embedded coaching to ensure the application of new learning to
classroom practice. District personnel attend regular meetings and professional development
sessions that equip them to assist schools and teachers with the implementation of Florida
Standards, Text Complexity, Comprehension Instructional Sequence and Next Generation CAR-PD
training as well as mathematical principles, math discussions, and other problem solving strategies.

Describe the structures the district has in place to support students in Focus and Priority
schools as they transition from one school to another

Will the district use its Student Progression Plan to satisfy this question?
Yes

Provide the hyperlink to the plan
http://www.marion.k12.fl.us/dept/hrm/docs/policies/StudentProgressionPlan.pdf
Provide the page numbers of the plan that addresses this question

pages 11,12,17,19-31 and 35-41

Verify that the district's instructional pacing guides are aligned to Florida's standards for
reading, writing, mathematics and science

Yes

Needs Assessment

Problem Identification

Data to Support Problem Identification
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Portfolios are not required by the Florida Department of Education, but are offered as a tool for needs
assessment.

Data uploads are not required by the Florida Department of Education, but are offered as a tool for
needs assessment.

The following documents were submitted as evidence for this section:

Problem Identification Summary
This section is not required by the Florida Department of Education, but is provided as an opportunity for
the district to summarize the points of strength and areas of need that have been identified in the data.
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District Improvement Goals

The following key is intended to help readers understand how the sections of this document correspond to the
steps of the 8-step planning and problem-solving framework used in the School Improvement Plan. The Quick
Key numbers can help registered users go directly to the point of entry for any given goal, barrier and strategy
within the online survey.

Problem Solving Key

_ B = _
G = Goal Barrier S = Strategy

= Problem Solving Step = Quick Key

Strategic Goals Summary

G1. If we improve academic achievement for all students and provide a rigorous integrated curricula
within a multi-tiered system of support, then the percentage of students graduating will be
prepared for post-secondary education and other career paths.

Strategic Goals Detail

For each strategic goal, this section lists the associated targets (i.e., “SMART goals”), resources available to
support movement toward the goal, barriers to achieving the goal, and the plan for monitoring progress toward
the goal
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G1. If we improve academic achievement for all students and provide a rigorous integrated curricula within
a multi-tiered system of support, then the percentage of students graduating will be prepared for post-

secondary education and other career paths.
9, G043946

Targets Supported

Focus Indicator Year Target
District-Wide AMO Math - All Students 2016-17 78.0
District-Wide AMO Reading - All Students 2016-17 77.0

Resources Available to Support the Goal

» Professional Development Specialists, School Psychologists, District Staff Developers,
Intervention Teachers, Deans, Paraprofessionals, Principals, Assistant Principals, Academic
Coaches, Guidance Counselors, Social Workers, Resource Compliance Specialists, and
Behavior Specialists. Reading and Mathematics Acceleration Programs (Technology),

Targeted Barriers to Achieving the Goal
» Scheduling adequate time for staff development.

» Using effective, relevant data to drive decisions to improve student performance

» Alignment of support personnel to adequately support tiered schools

Plan to Monitor Progress Toward G1. n
Administrative walkthroughs and observations impacting planning and instruction

Person Responsible
Kathleen Quelland

Schedule
Monthly, from 8/17/2015 to 5/27/2016

Evidence of Completion

The Executive Director of School Development and Evaluation works with school administrators to
ensure all walkthroughs and observations are completely with fidelity using the True North Logic
system. School based administrators receive training and are calibrated with the school using
inter-rater reliability strategies. This ensures observation data is calculated with fidelity.
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District Action Plan for Improvement

Problem Solving Key

_ B= _
G = Goal Barrier S = Strategy

= Problem Solving Step = Quick Key

G1. If we improve academic achievement for all students and provide a rigorous integrated curricula within a
multi-tiered system of support, then the percentage of students graduating will be prepared for post-secondary

education and other career paths.
9., G043946

G1.B1 Scheduling adequate time for staff development.

G1.B1.S1 Provide rigorous and relevant professional development to teachers and school administrators
throughout the school year during early release days, district in-service days, during evenings, and
through the district's professional development website via Moodle platform. u

If teachers and administrators receive professional development throughout the school year, then
professional staff will better be able to modify instructional delivery and focus greater attention on
researched-based practices that improve student achievement.

Strategy Rationale

Action Step 1

Staff development
Person Responsible

Renee Dudley

Schedule
Monthly, from 8/17/2015 to 6/13/2016

Evidence of Completion

Survey results from teachers and administrators requesting training opportunities, Number
of staff development courses offered via multiple platforms, Number of teachers and
administrators who received professional development, Number of MIP points generated by
teachers and administrators, Improved data as revealed through district assessments, AIMS
Web, and End of Course Exams (as evidenced via planning and instruction)
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Plan to Monitor Fidelity of Implementation of G1.B1.S1 a

Review building-level staff development plans,

Review district staff development plans,

Review electronic staff development course offered via multiple platforms,
Review of MIP rosters,

Review of district assessment data

Person Responsible

Tara Hart

Schedule
Monthly, from 8/17/2015 to 5/27/2016

Evidence of Completion

Staff development logs Electronic course completions Review of district assessment data
(Renee Dudley)

Plan to Monitor Effectiveness of Implementation of G1.B1.S1

Principals will complete walkthroughs and observations to determine the effectiveness of planning
and instruction and the effect on student performance based on strategies gained through
professional development opportunities.

School administrators will discuss curriculum data at monthly curriculum meetings facilitated by the
Executive Directors of K12 Academic Services and School Development and Evaluation.

Person Responsible

Renee Dudley

Schedule
Weekly, from 8/17/2015 to 5/27/2016

Evidence of Completion

Student formal and informal assessment data as collected by Renee Dudley Walkthrough
and observation data as managed by Kathy Quelland
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G1.B2 Using effective, relevant data to drive decisions to improve student performance

9. B107890

G1.B2.S1 Use "Synergy Teams" to help school-based leadership teams with data analysis and informed
decision-making.

9. 5119341

Strategy Rationale

If school leadership teams are trained in the use of data to make informed decisions related to the
improvement of student instruction, then the delivery of classroom instruction will be tailored to
student need which will improve student achievement.

Action Step 1 [}

Synergy Meetings "Problem Solving-Leadership Team"
Person Responsible

Mark Vianello

Schedule
Monthly, from 8/17/2015 to 5/27/2016

Evidence of Completion

Meeting agendas, Participation logs Minutes MTSS Data and Information

Plan to Monitor Fidelity of Implementation of G1.B2.S1 n

District Synergy Meetings
Person Responsible

Mark Vianello

Schedule
Monthly, from 8/17/2015 to 5/27/2016

Evidence of Completion

District Synergy meetings occur quarterly to provide PD for support staff (Psychologists,
Resource Compliance Specialists, Math Coaches, Professional Development Specialists,
Administrators)... Best practices, from school based Synergy meetings, are shared. Data is
presented and strategies are taken back to the school based meetings.
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Plan to Monitor Effectiveness of Implementation of G1.B2.S1

Collection of MTSS and Early Warning Data

Person Responsible

Renee Dudley

Schedule
Quarterly, from 8/17/2015 to 5/27/2016

Evidence of Completion

Student data (academic, attendance, behavior, graduation, college readiness) is provided at
monthly Curriculum Meetings. Each month a new focus is offered in a data meeting format.
School administrators assign themselves tasks to complete in regards to planning and
instruction, collaboration, etc. on their campuses.

G1.B3 Alignment of support personnel to adequately support tiered schools
9. B182495

G1.B3.S1 Tier schools to provide support based on needs and populations

. S194266

Strategy Rationale

If we provide tiered support to schools, our most needy schools will benefit by improving schools
and our high performing schools will not decline.

Action Step 1 [

Tier Schools for Resource Allocation and Tiered Support
Person Responsible
Renee Dudley

Schedule
Semiannually, from 7/1/2015 to 6/30/2016

Evidence of Completion

2013-2014 School Grades Data, Free-Reduced Lunch Data, AIMS Web/End of Course
Exam Data, Early Warning System Data (Attendance, Discipline, Grades, etc.), Focus,
Priority, Bottom 300 Schools Data, District Assessments Data
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Plan to Monitor Fidelity of Implementation of G1.B3.S1 ﬂ

Resources and Supports to Schools Based on Needs

Person Responsible

Renee Dudley

Schedule
Quarterly, from 7/1/2015 to 6/30/2016

Evidence of Completion

The district leadership team will meet to discuss schools and the resources needed to help
improve student performance. Data collected includes professional development needs,
district assessment data, and early warning system data. The most needy schools will be
provided extra staff to support teachers, supplemental core curriculum, intervention
materials, a professional development specialist, a math, intervention paras, extra funding
(Tl as required by the Tl application for focus and priority schools), a district liaison, behavior
techs and/or specialists, and semester walkthroughs. As schools move through the tiers,
they receive less resources.

Plan to Monitor Effectiveness of Implementation of G1.B3.S1

District Led Walkthroughs/District Leadership Meetings

Person Responsible

Renee Dudley

Schedule
On 5/27/2016

Evidence of Completion

District Led walkthroughs occur twice per year at the most needy schools. However, district
liasisons meet with school based administrators as needed on a monthly basis. Information
from walkthroughs and meetings with liaisons are brought to the district leadership meetings
to discuss successes and barriers. The information is problem solved, and strategies are
created to build success.
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Implementation Timeline
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Professional Development Opportuntities

Professional development opportunities identified in the DIAP as action steps to achieve the district's goals.
G1. If we improve academic achievement for all students and provide a rigorous integrated curricula within a

multi-tiered system of support, then the percentage of students graduating will be prepared for post-secondary
education and other career paths.

G1.B1 Scheduling adequate time for staff development.

G1.B1.S1 Provide rigorous and relevant professional development to teachers and school administrators
throughout the school year during early release days, district in-service days, during evenings, and
through the district's professional development website via Moodle platform.

PD Opportunity 1

Staff development

Facilitator

Tara Hart; Professional Development Council Chair

Participants

Teachers and administrators

Schedule

Monthly, from 8/17/2015 to 6/13/2016

G1.B2 Using effective, relevant data to drive decisions to improve student performance

G1.B2.S1 Use "Synergy Teams" to help school-based leadership teams with data analysis and informed
decision-making.

PD Opportunity 1
Synergy Meetings "Problem Solving-Leadership Team"

Facilitator

Principal and Assistant Principal

Participants

Teachers, Coaches, Counselors, Psychologists, Resource Compliance Specialists

Schedule
Monthly, from 8/17/2015 to 5/27/2016
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Technical Assistance opportunities identified in the DIAP as action steps to achieve the district's goals.

Budget

Budget Data
1|G1.B1.S1.A1 Staff development $0.00
2 |G1.B2.51.A1 Synergy Meetings "Problem Solving-Leadership Team" $0.00
3 |G1.B3.S1.A1 Tier Schools for Resource Allocation and Tiered Support $0.00
Total:| $0.00
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