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District Improvement Planning

District Leadership Team

Provide the following contact information for each member of the district leadership team,
including the position dedicated to leading the turnaround effort at the district level.:

Paul Dyal

Title Superintendent

Email paul.dyal@taylor.k12.fl.us

Phone 850-838-2500

Function & Responsibility Superintendent of Schools

Michael Thompson

Title Director of Student Support Services

Email michael.thompson@taylor.k12.fl.us

Phone 850-838-2512

Function & Responsibility Director of Student Support Services

Sharon Hathcock

Title Director of Instruction / Turnaround

Email sharon.hathcock@taylor.k12.fl.us

Phone 850-838-2500

Function & Responsibility
Director of Instruction/Federal Programs
District Turnaround Leader

Jan Walker

Title Director of Personnel

Email jan.walker@taylor.k12.fl.us

Phone 850-838-2500

Function & Responsibility Director of Personnel

Ramona Patrick

Title ESE / Student Services Director

Email ramona.patrick@taylor.k12.fl.us

Phone 850-838-2536

Function & Responsibility ESE / Student Services Director
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Plan Development

Summarize the process used to write this plan including how parents, school staff, and others
were involved. If applicable, describe the Community Assessment Team's (CAT) role in the
development of this plan, pursuant to Section 1008.345(6)(d)

District and individual school data along with input from the Superintendent, District and School
Administrators, SACs, TI school faculties & staff was used by the LEA to develop this plan. The Taylor
County School District has been involved in the FLPBS District Action Planning and Problem Solving
(DAPPS) project. The DAPPS team has facilitated the use of the 8 step problem solving process.
Collected data was presented to the LEA's District Leadership Team (DLT), composed of district and
school administration, instructional, noninstructional representation from schools, and parents, for review
and prioritizing of needs. From this meeting, needs and activities were identified and the LEA's District
DA Team, composed of the Superintendent, Director of Instruction, Director of Personnel, Director of
Finance, ESE and Student Services Supervisor, MIS Coordinator, and administrative & instructional
representatives from each school in the District, and a parent representative from each school, met to
make final determination of activities and strategies that best address student/teacher/district needs and
are within the LEA's budget.
The academic performance of all subgroups, along with teacher performance data, drive all decision-
making within the district with the goals in mind of making and sustaining student growth and
achievement through improvement of instructional leadership of administrators, continuous improvement
in instructional quality of teachers, and raising student academic achievement and narrowing the
achievement gap within all subgroups.
With the Steinhatchee Elementary School's F grade, the School Advisory Council will serve as the
Community Assessment Team with monthly EWS data chats during meetings.
The LEA considers the DIAP and the District LEA Improvement Plan to be living documents that are
subject to change as new data dictates and the District must continually strive to address the needs at
hand.
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MTSS/RtI

Describe your district's data-based problem-solving processes for the implementation and
monitoring of your DIAP and MTSS structures to address effectiveness of core instruction,
resource allocation (funding and staffing), teacher support systems, and small group and
individual student needs

The DLT reviews district data elements and uses the 8 step problem solving process to determine
strengths, barriers, and areas of need. Data elements include summative and formative assessment
scores, attendance, behavior, and grade distribution to develop goals and improvement initiatives. Th
district also uses an EWS targeting process to pinpoint teacher professional development needs and
student Tier II and Tier III intervention strategies.
Taylor County School District 2013-14 Important Dates
1. SIP Timeline
September 3, 2013 Draft SIP for D & F Schools due to Regional Executive Director
September 5, 2013 School Advisory Council Membership to DOI
September 6, 2013 School Advisory Council Membership deadline for 9-17-13 School Bd. Mtg. –DOI
resp.
October 1, 2013 School Improvement Plan Peer Review – 1:00 – 3:00
October 2, 2013 School Improvement Plan to DOI
October 4, 2013 School Improvement Plan deadline for 10-15-2-13 School Bd. Mtg – DOI resp.
October 15, 2013 School Improvement Plans approved by School Board and initial submission due to
DOE
2. Instructional Leadership Meetings – 9:00 – 11:00 in the PDR
September 12 October 10 November 15 January 16
February 13 March 6 April 10 May 8 June 12
Description of District DA Monitoring Activities:
School Level Data Chats: School administrators will schedule data analysis meetings with individual
teachers or teams to revise progress monitoring, assessment, grade distribution data, EWS indicators
and the instructional implications based upon analysis of the data. Substitutes may be hired to cover
classrooms during instructional time…if needed.
Completion of School Level Analysis/FCIM Progress Monitoring: School leadership will complete self-
assessment and prepare for DLT DA site visits.
Differentiated Accountability Compliance Visits : Teams will visit schools and complete walkthroughs with
school leadership using “Instructional Elements.”
DLT DA Debriefing - After completing instructional walkthroughs at each school site and a thorough
review of the the school site data, the DLT will assist the SLT with identification and implementation of
strategies and improvement initiatives.

Describe the function and responsibility of each member of the district leadership team as it
relates to MTSS and DIAP.

District-Based Leadership Team
(DLT)
In Taylor County, the District-Based Leadership Team (DLT) is led by the Superintendent of Schools.
Membership of the team is composed of the Director of Instruction (DOI), Director of Personnel, Director
of Student Support Services, Coordinator of Management Information Systems (MIS), Supervisor of ESE
and Student Services and site-based principals.
The primary function of district leadership is to
• ensure that a common-language, common-understanding exists around the rationale for and the
purpose and expected outcomes of implementation,
• clearly identify who has the responsibility for what and how those individuals will be held accountable,
• ensure that district policies are supportive of, and not barriers to, the implementation of the model,
• provide sufficient support (professional development, technical assistance) to ensure that the
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implementation plan and timelines can be achieved, and
• clearly identify the district- and school-level leaders who will have implementation expectations as part
of their annual performance reviews. (Florida’s MTSS Educator’s Resource, page 3)
The collective responsibility of the DLT is to ensure alignment between state, district, and school
missions through development of MTSS Implementation Plan. This is achieved through regular reviews
of the results of universal screenings and Early Warning Systems data provided by school-based
leadership teams, review of summative data collections such as MTSS Survey, BAT, BoQ, and Statewide
Assessments, conducting classroom walkthroughs, and providing input, oversight and leadership for the
school-based leadership teams, working in a cooperative spirit for continuous improvement of student
achievement.
Roles and Responsibilities
The leadership of the superintendent is critical to successful implementation of MTSS in Taylor County,
insuring that MTSS and the problem-solving process is the under-pinning of the district’s way of work.
The Superintendent’s responsibility is to ensure that there is district support for MTSS in the form of
policy implementation and enforcement, financial infrastructure, and ensure oversight of the district
implementation plan.
The Director of Personnel is responsible for working with the Director of Instruction and Supervisor of
ESE and Student Services to insure that administrative and instructional personnel have professional
development opportunities that enable effective implementation of the MTSS processes and that the
personnel evaluation system is structured in a manner that supports effective implementation with
fidelity. At DLT meetings, the Director of Personnel will act as time keeper/parliamentarian to insure that
all voices are equally heard and the focus on the problem-solving process is maintained throughout the
MTSS DLT meeting.
The Director of Instruction (DOI) is responsible for establishing the schedule for Universal Screenings,
district-level data chats that coincide with a school level review of the results of universal screenings,
quarterly school site visits by the DLT, and coordinating district DA activities that are critical to the MTSS
process at the district and school-based levels. The Director of Instruction will disseminate results of
universal screenings to members of the DLT. At the beginning of each school year, the DOI will
disseminate a DA data organizational template for each site to maintain the results of the universal
screenings.
Working in concert with the Director of Personnel and the Supervisor of ESE and Student Services, the
DOI will suggest and oversee professional development to insure quality implementation of MTSS/
Problem-Solving processes. At DLT meetings, the DOI will serve as note-taker, using the MTSS Action
Planning Template for documentation of the meeting.
The Supervisor of Exceptional Student Education and Student Services is appointed by the
Superintendent as the primary contact person for MTSS processes in the district. The ESE/SS
Supervisor is responsible for organization of district-level MTSS meetings, dissemination of relevant
information to team members, maintenance of documentation processes, assisting with organization of
school-based leadership team development, and contributing to the professional development activities.
The Supervisor of ESE and Student Services is directly responsible for the assurance that all MTSS
processes meet IDEA and ADA compliance requirements.
Additionally, the Supervisor of ESE and Student Services will develop the agenda for DBLT, facilitate the
DLT meetings, supporting action plans developed during DLT meetings, and maintain other
documentation of the district meetings. At a minimum, DLT meetings will be scheduled to follow quarterly
instructional review summary meetings organized by the DOI and will focus on data analysis of universal
screenings at school level and results of the site visits to facilitate a discussion of actions needing to be
taken at the district level to support the School-Based Leadership Teams.
The Director of Student Support Services has the responsibility of insuring that the DLT meeting follows
the problem solving process with integrity, using the MTSS 8 Step Problem Solving Template and
facilitation discussion components as a guide. The last item on each DBLT meeting agenda will be the
review of the results of the completed to help insure the processes of the problem-solving team process
at the district level will continually improve.
Coordinator of Management Information Systems (MIS) is responsible for insuring that the technology
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infrastructure is in place to allow the district, school, grade, and classroom levels to effectively manage
student data as well deliver formative and summative assessments.
Site-based administrators are responsible for providing specific data as requested by the team,
completing components of action plans as outlined during the meeting, assisting with data analysis and
interpretation, and insuring articulation between schools for continuity of educational delivery.

Describe the systems in place the leadership team uses to monitor the district's MTSS and DIAP

Summative assessments to be considered in Tier 1 review, at a minimum, are the FCAT or other year-
end standardized assessments and PBS Tier 1 evaluation tools (BAT, BoQ, and PIC). Universal
screenings are a second tool used to assess the health of Tier 1 (Core) district-wide. Working in concert
with the Director of Instruction, the school-based administrators will annually determine the specific tools
and specific schedule of screening administration. At a minimum, standardized instruments for Universal
Screenings will be administered three times per school year. In addition to the summative assessments
and universal screenings, each site will incorporate indicators of student engagement organized as an
Early Warning System (EWS) to identify systemic issues contributing to non-proficient students as well
as specific students who are in jeopardy of “falling behind”.
Assessments used at Tier 1 should be able to answer specific questions in order to help guide problem
solving efforts at Tier 1 and should align with evidence-based instructional practices and instructional
standards adopted in the State of Florida that ALL students are expected to meet. Some of those
questions are (but not limited to):
1. What percent of students are meeting grade level expectations and/or are “on-track” for promotion/
graduation?
2. Is Tier 1 instruction for each grade level content or subject area effective (i.e., approximately 80% or
more students are proficient or making significant growth?
3. How effective have improvement plans (i.e., SIP) been at increasing the growth of all students in
addition to reaching higher percentages of students reaching proficiency in content and subject areas?
4. Which students demonstrate significant gaps between their current performance on Tier 1
assessments in relation to grade level expectations of performance for a given point in time?
5. What is the relationship between Tier 1 formative classroom assessments or benchmark assessments
and performance on summative measures (e.g., FCAT, end-of-course exams, etc.)
Data analysis, progress monitoring, evaluation of progress toward DIAP and SIP goals is accomplished
through the 8 Step Problem-Solving Process and monitored through the District Action Planning and
Problem Solving (DAPPS). According to the assigned roles, the Director of Student Support Services will
serve as a monitor of fidelity to the problem-solving process.
To insure continuity and utilization of the problem-solving process across the district, a member of the
District Level Team (DLT) will attend the School Level Team (SLT) meetings as an observer of the team
problem-solving process, using the Tier 1 Critical Components Checklist to document the observation.
Immediately following the SLT meeting, the results of the observation should be discussed with the
school administrative staff to help insure the fidelity of the implementation of the problem-solving process
as the way of work in Taylor County. The SLT should address the results of the observation in the form of
an action plan in efforts to increase the fidelity of using the team problem-solving process. At subsequent
DLT meetings, the results of all SLT meeting observations will be evaluated in a systemic view to
evaluate the growth of fidelity when using the problem-solving process across the district.

Describe the data source(s) and management system(s) used to access and analyze data to
monitor the effectiveness of core, supplemental, and intensive supports in reading, mathematics,
science, writing, and engagement (e.g., behavior, attendance)

The DLT analyzes the following data sources:
-FCAT and EOC grade level and core subject area data
-AMO subgroup data
-Formative Progress Monitoring Data
a. Discovery Education Assessment Benchmark Tests – R, M, S – 3x’s per year
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b. Write Score Assessments – 3 or 4 times per year
c. FAIR – 3 x’s per year
d. STAR – 3xs per year
-EWS Data Points
a. Attendance
b. Discipline
c. Grade Distribution
d. Honor Roll
-District DA Classroom Walkthrough Data
a. instructional elements
The DLT and school leadership complete three District DA visits each year. School level data are
collected, analyzed, and interventions planned.

Describe the plan to support staff's understanding of MTSS and build capacity in data-based
problem solving

District leadership staff has been participating in the District Action Planning and Problem-Solving
(DAPPS) for one year. The focus of this process is data-based problem-solving using the 8 Step
Problem-Solving Process to address systemic issues within the Taylor County school system and plan
specific activities to attain student achievement expectations. The experience and understanding gained
through participation in this process is to be taken back to school sites and used at individual sites for
development of SIPs with School Leadership Teams. The DLT manages district level data to build
capacity in data-based problem solving within the district.
Grade-level teams (GLT) manage Tier 2 (Standard Protocol) interventions at each site. GLTs are trained
in the Four Step Problem-Solving Process to analyze the results of the intervention in terms of the grade,
class, group, subgroups, and individual student. Each site has a school level tech/data team to assist in
data analysis and data management.
The Individual Child Problem-Solving Team utilizes the Four Step Problem-Solving Process to manage
Tier 3 interventions and student response. Training is provided by the school psychologist, behavior
specialists, reading/subject area coaches and the Student Services department.
To insure the consistent development of data-based problem solving across the tiers, the Tier 1,2, and 3
Checklists from the PS/RtI Project will be used to assess adherence to the problem-solving process. The
results of the observation checklists are evaluated and analyzed to develop on-going professional
development.

Describe the plan for "increased learning time" or "extended day" as defined in paragraph (2)(m)
of Rule 6A-1.099811, F.A.C., in your district's Priority schools. Include a description of the
specific activities and number of total minutes each will contribute

The K-5 schools will provide a variety of after school activities linked to the reading instruction. The Boys
& Girls Club, NCLB SES After School Program, and ESE-sponsored tutoring, will provide services for
targeted students who will receive additional reading assistance in the five areas of reading. All tutoring
programs are created in consultation with the classroom teacher and all tutors have been trained in the 5
components of reading and how to deliver effective reading instruction to students.
Any reading activities that occur beyond the school day will be linked to the reading instruction provided
during the school day. Materials will be on students' independent reading level and will either be read for
personal enjoyment and edification or will be read to extend the knowledge being acquired in the reading
and content area classrooms. Any teachers providing before, during or after school, and during the
summer reading activities will continue to use the same instructional practices that students are using
during the school day so that there is consistency. Because Taylor County Schools understand the
importance of the reading and writing connection, students may be expected to keep reading response
journals or write book reviews. To further enhance student comprehension and vocabulary, this
instruction will include plenty of time for conversations about the text they are reading.
Reading intervention teachers should be highly qualified and have experience in the teaching of reading.
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They are trained in Corrective Reading and to administer the placement tests. Director of Instruction,
School Principals, and Reading Coaches Summer camp teachers will have experience teaching the
program(s) used in those six weeks, have proven success with those programs, and prior experience in
our summer camp. Title I tutoring teachers will be highly qualified and experienced reading teachers.
They will be trained in the materials they use.
If the Taylor County School District has one of the 100 lowest performing elementary schools, it plans to
implement a 180 day program using its current Title I After School Tutoring Programs. Title I, VI, and SAI
funds are being used to fund these endeavors. Currently the Taylor County School District provides after
school tutoring using the following programs:
Title I Tutoring-Grades 1-5
Bulldog Tutoring-Grades 3-5
TCMS Tutoring-Grades 6-8
TCHS Tutoring-Grades 9-12
Summer 2nd Grade Step-Up Program, this program runs in tandem with 3rd Grade Summer Reading
Camp
Summer Credit Recovery Program for TCHS and TTI
The LEA provides “increased learning time” or “extended day” programs by lengthening the school day
with after school programs at the elementary, middle and high school levels in the core content areas of
reading and math. After school intervention programs are generally 30 hours of additional instructional
time.
Additional instructional time during the school day is provided in both small group and individual settings
in each of the schools in the district. The primary school is involved in the 2013-14 FCRR Early Literacy
Intervention Project. This project will provide 45 minute small group literacy intervention sessions five
days per week for approximately 20 weeks. The fourth graders at the elementary school are also
involved in an FCRR literacy project. Triple I programs in reading and math are part of the instructional
programs at both the middle and the high schools. Tier II Failure Free Reading programs provide an
additional 60 minutes of reading instruction to selected Low 25% students at the elementary, middle, and
high schools.
In addition to the mandatory 3rd grade Summer Camp, the LEA provides a summer reading program for
struggling 2nd graders. Credit recovery programs are also available at the high school level. Summer
programs range from 60 to 100 hours in length.
Study Island is provided to all students in the district for remedial or enrichment activities that contribute
to a well-rounded education 24/7.
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Alignment of Strategies and Resources

Strategies and Support

AMO Data:

AMO Target: Reading, All Students (Target: 61, Actual: 50)

What does research suggest about the specific learning needs of this subgroup not meeting
target?

Taylor County Reading AMO data basically shows that although reading proficiency rates at some
grade levels are improving, all students are actually losing ground in the area of reading. The DLT
reviewed reading curriculum resources, instructional supports for reading teachers, and actual delivery
of reading instruction.
Some of the factors that the DLT feel are influencing the learning needs of this group of students are:
1) Majority of low performing students have a significant deficiency in reading comprehension and
vocabulary;
2) Progress monitoring was occuring, but not being used effectively to drive instruction, schoolwide;
3) Teachers are becoming more proficient with data, differentiating instruction, and providing
measurable
MTSS based interventions in a timely, ongoing manner;
4) Significant increase in poverty level in the past 4 years in the community, increased
absenteeism & lack of parental involvement.

Why did the previous plan not sufficiently meet these needs?

The DLT's research indicates that the following variables may contribute to the reason why students did
not meet the Reading AMO target for 2013:
1) Schools were not using FAIR and DEA assessment data to drive and differentiate instruction
consistently in a timely fashion.
2) Some K-5 teachers were still struggling to implement all portions of the core instructional program
with fidelity.
3) High number of new/beginning teachers with little or no experience in the sbr 90 minute block of
reading.
4) Teachers need to become more familiar with grade level course descriptions, standards, and test
item specifications.

AMO Target: Reading, Asian (Target: 71, Actual: 58)

What does research suggest about the specific learning needs of this subgroup not meeting
target?

Please see the AMO Target: Reading, All Students response.

Why did the previous plan not sufficiently meet these needs?

Please see the AMO Target: Reading, All Students response.
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AMO Target: Reading, Black/African American (Target: 43, Actual: 31)

What does research suggest about the specific learning needs of this subgroup not meeting
target?

Please see the AMO Target: Reading, All Students response.

Why did the previous plan not sufficiently meet these needs?

Please see the AMO Target: Reading, All Students response.

AMO Target: Mathematics, Black/African American (Target: 43, Actual: 40)

What does research suggest about the specific learning needs of this subgroup not meeting
target?

Some of the factors that the DLT feel are influencing the learning needs of this group of students are:
1) Teachers need to become more proficient in use of data to drive instruction and iii;
2) Vast majority of this group of students do not have basic foundational skills in math;
3)Significant increase in district poverty level in the past few years, increased absenteeism &
lack of parental involvement.

Why did the previous plan not sufficiently meet these needs?

The previous plan may not have met student subgroup needs due to the following:
1) Need for more meaningful, small group differentiated instruction;
2) Need for training in the use of data management system to enable teachers to become proficient
with
the use of data

AMO Target: Reading, Economically Disadvantaged (Target: 54, Actual: 43)

What does research suggest about the specific learning needs of this subgroup not meeting
target?

Please see the AMO Target: Reading, All Students response.

Why did the previous plan not sufficiently meet these needs?

Please see the AMO Target: Reading, All Students response.

AMO Target: Reading, Hispanic (Target: 68, Actual: 51)

What does research suggest about the specific learning needs of this subgroup not meeting
target?

Please see the AMO Target: Reading, All Students response.

Why did the previous plan not sufficiently meet these needs?

Please see the AMO Target: Reading, All Students response.
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AMO Target: Reading, Students With Disabilities (Target: 49, Actual: 35)

What does research suggest about the specific learning needs of this subgroup not meeting
target?

Please see the AMO Target: Reading, All Students response.

Why did the previous plan not sufficiently meet these needs?

Please see the AMO Target: Reading, All Students response.

AMO Target: Reading, White (Target: 65, Actual: 56)

What does research suggest about the specific learning needs of this subgroup not meeting
target?

Please see the AMO Target: Reading, All Students response.

Why did the previous plan not sufficiently meet these needs?

Please see the AMO Target: Reading, All Students response.

Additional Data:

Additional Target: Mathematics, Students With Disabilities

What does research suggest about the specific learning needs of this subgroup?

Why did the previous plan not sufficiently meet these needs?

Taylor - FDOE DIAP 2013-14

Last Modified: 1/29/2014 https://www.floridacims.org Page 12 of 26



Decrease the percent of youths with IEPs dropping out of high school in 13-14 to 5%

Increase reading proficiency rates in grades K through 5 for all students.

Increase the math proficiency in struggling subgroups.

Goals Summary

G1.

G2.

G3.

Goals Detail

G1. Decrease the percent of youths with IEPs dropping out of high school in 13-14 to 5%

Targets Supported

Resources Available to Support the Goal

• • Instructional review team

• • Commitment for improvement (District leadership committed to making a change)

• • Good data collection system in place

• • Lots of technology across all schools

• • Lots of professional development provided to teachers

• • District team or school team has diverse perspectives in looking at problems and resources
available

• • Good system in allowing our principals to make decisions at the school level (Site-based
decision making)

• • Good system of open communication across the district

Targeted Barriers to Achieving the Goal

• * consensus with the understanding and use of an Early Warning System

Plan to Monitor Progress Toward the Goal

Quarterly monitoring of EWS indicators to make determinations as to whether students are on track.

Person or Persons Responsible

DAPPS and DLT

Target Dates or Schedule:

Quarterly

Evidence of Completion:

EWS Student Data
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G2. Increase reading proficiency rates in grades K through 5 for all students.

Targets Supported

• Reading (All Students, American Indian, Asian, Black/African American, Hispanic, White,
English-Language Learners, Students with Disabilities, Economically Disadvantaged, Other
Subgroup)

Resources Available to Support the Goal

• 1. Instructional review team (DA)

• 2. Curriculum materials for reading

• 3. Knowledgeable teachers (trained)

• 4. Commitment for improvement (District leadership committed to making a change)

• 5. Good data collection system in place

• 6. Lots of technology across all schools

• 7. Lots of professional development provided to teachers

• 8. District team or school team has diverse perspectives in looking at problems and resources

• 9. Good system in allowing our principals to make decisions at the school level (Site-based
decision making)

• 10. Good system of open communication across the district

Targeted Barriers to Achieving the Goal

• 7. How to determine what is appropriate level of complexity for instruction at each grade level

• 14. Lack of attendance in schools for our low performing students

Plan to Monitor Progress Toward the Goal

District DA Visits

Person or Persons Responsible

DLT

Target Dates or Schedule:

November, 2013

Evidence of Completion:

Debriefing documentation
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G3. Increase the math proficiency in struggling subgroups.

Targets Supported

• Math (All Students, American Indian, Asian, Black/African American, Hispanic, White, English-
Language Learners, Students with Disabilities, Economically Disadvantaged, Other Subgroup)

Resources Available to Support the Goal

• 1. Instructional review team (DA)

• 2. Curriculum materials

• 3. Knowledgeable teachers (trained

• 4. Commitment for improvement (District leadership committed to making a change)

• 5. Good data collection system in place

• 6. Lots of technology across all schools

• 7. Lots of professional development provided to teachers

• 8. District team or school team has diverse perspectives in looking at problems and resources

• 9. Good system in allowing our principals to make decisions at the school level (Site-based
decision making)

• 10. Good system of open communication across the district

Targeted Barriers to Achieving the Goal

• 9. How relevant is the PD for teachers

Plan to Monitor Progress Toward the Goal

DLT DA Data Review

Person or Persons Responsible

DLT Team

Target Dates or Schedule:

November, January and March

Evidence of Completion:

Data analysis
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Action Plan for Improvement

Problem Solving Key

G = Goal B = Barrier S = Strategy

G1. Decrease the percent of youths with IEPs dropping out of high school in 13-14 to 5%

G1.B2 * consensus with the understanding and use of an Early Warning System

G1.B2.S1 Work with the DAPPS and BEESS teams to identify Early Warning System indicators relevant
to the district dropout and graduation rates for students with disabilities.

Action Step 1

Schedule DAPPS Problem Solving Meetings

Person or Persons Responsible

Ramona Patrick and Bath Hardcastle

Target Dates or Schedule

Monthly

Evidence of Completion

Agendas and sign-in sheets

Facilitator:

Ramona Patrick

Participants:

DAPPS and DLT

Action Step 2

Develop EWS indicators that should be included in our district system.

Person or Persons Responsible

SLTs

Target Dates or Schedule

Feb. 7, 2014 Meeting

Evidence of Completion

Comprehensive list of EWS indicators
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Action Step 3

Person or Persons Responsible

Target Dates or Schedule

Evidence of Completion

Action Step 4

Schedule DAPPS Problem Solving Meetings

Person or Persons Responsible

Ramona Patrick and Bath Hardcastle

Target Dates or Schedule

Monthly

Evidence of Completion

Agendas and sign-in sheets

Plan to Monitor Fidelity of Implementation of G1.B2.S1

Are we applying the problem solving process throughout the development of the EWS

Person or Persons Responsible

DAPPS and DLT

Target Dates or Schedule

Monthly Meetings

Evidence of Completion

Debrief and evaluation at the end of each meeting Action Plans with completed steps aimed at
solution
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Plan to Monitor Effectiveness of G1.B2.S1

Does EWS function as outlined in the action plan and effect the dropout and graduation rates as
expected

Person or Persons Responsible

DLT

Target Dates or Schedule

Ongoing

Evidence of Completion

Functioning EWS

G2. Increase reading proficiency rates in grades K through 5 for all students.

G2.B7 7. How to determine what is appropriate level of complexity for instruction at each grade level

G2.B7.S1 Professional development will be provided to all K-5 teachers in the areas of Common Core
ELA and core and supplemental curriculum resources

Action Step 1

K-5 Reading Symposium

Person or Persons Responsible

Director of Instruction and Reading Coaches

Target Dates or Schedule

Summer, 2013

Evidence of Completion

Agendas and Sign-in sheets

Facilitator:

Sharon Hathcock

Participants:

K-5 Teachers
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Plan to Monitor Fidelity of Implementation of G2.B7.S1

Quality of classroom instruction

Person or Persons Responsible

Reading Coaches

Target Dates or Schedule

Ongoing 13-14

Evidence of Completion

CWT data

Plan to Monitor Effectiveness of G2.B7.S1

Classroom walkthrough data will be charted

Person or Persons Responsible

Reading coaches / School leadership

Target Dates or Schedule

Reviewed monthly

Evidence of Completion

Documentation of coaching cycle review

G2.B14 14. Lack of attendance in schools for our low performing students

G2.B14.S1 Increase student attendance through family engagement.

Action Step 1

Track school and district ADA

Person or Persons Responsible

Director of Student Support Services

Target Dates or Schedule

Monthly

Evidence of Completion

Data sent out to schools
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Action Step 2

Set individual student attendance goals with families

Person or Persons Responsible

Classroom teachers

Target Dates or Schedule

During APTT nights

Evidence of Completion

copies of student attendance goals

Plan to Monitor Fidelity of Implementation of G2.B14.S1

Attendance data review during District DA visits

Person or Persons Responsible

DLT

Target Dates or Schedule

3 times per year

Evidence of Completion

Debriefing documentation

Plan to Monitor Effectiveness of G2.B14.S1

Track school level and district ADA

Person or Persons Responsible

Director of Student Support Services

Target Dates or Schedule

Monthly

Evidence of Completion

Data sent to school leadership
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G3. Increase the math proficiency in struggling subgroups.

G3.B9 9. How relevant is the PD for teachers

G3.B9.S1 To provide ongoing instructional coaching for mathematics teachers at all grade levels.

Action Step 1

Instructional Math/Science Coaches

Person or Persons Responsible

Director of Instruction and School Principals

Target Dates or Schedule

2013-14 School Year

Evidence of Completion

Coaching Calendars and Coaching Logs

Plan to Monitor Fidelity of Implementation of G3.B9.S1

Monthly review of coaching cycle

Person or Persons Responsible

Director of Instruction

Target Dates or Schedule

Monthly Instructional Coaches Meetings

Evidence of Completion

Meeting documentation

Plan to Monitor Effectiveness of G3.B9.S1

Review Progress Monitoring Data

Person or Persons Responsible

DLT

Target Dates or Schedule

3 x's per year

Evidence of Completion

Data review spreadsheets
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Plan to Monitor Fidelity of Implementation of G3.B9.S2

Person or Persons Responsible

Target Dates or Schedule

Evidence of Completion

Plan to Monitor Effectiveness of G3.B9.S2

Person or Persons Responsible

Target Dates or Schedule

Evidence of Completion
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Alignment of Needs and Resources

Based on school and student performance data at your Focus and Priority schools, describe the
process the district will use to align strategies, initiatives, and resources to ensure schools
demonstrating the greatest need receive the highest percentage of resources

Based upon the school and student performance data, the Taylor County School District will make a
commitment to ensure schools demonstrating the greatest need receive the highest percentage of
resources through the following process.
100% of the LEA’s Title I funding is expended at the K-5 schools. Steinhatchee School receives a higher
per pupil allocation, as evidenced on the Title I Public School Eligibility Survey, than that received by
Perry Primary School and Taylor County Elementary School. This is due to the fact that Steinhatchee
School is currently the district’s only Priority School. The six classrooms at Steinhatchee School also
receive more Instructional Coach time per teacher than the two larger elementary schools with a focus
designation.
The LEA uses a data driven problem solving process to align greatest need with initiatives and
resources. The MTSS Leadership Team focuses monthly meetings to review student data, attendance,
and referral data by grade level and by classroom. Students who fall into more than one targeted Early
Warning System area will be identified as high priority. The team will identify professional development
needs using Instructional Coaches, foundational skills to target for APTT (Academic Parent Teacher
Team) program, as well as students to participate in FCRR Early Literacy Interventions Study for Tier II
Intervention of HMH Journey’s reading curriculum.
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Reading Resources

The district has an approved K-12 Comprehensive Researched-Based Reading Plan

Yes

Web Address:

http://app1.fldoe.org/Reading_Plans/Narrative/CompleteReport1415.aspx?DID=62

Writing Resources

List and describe the core and supplemental writing programs the district will use at the
elementary, middle, and high school levels:

Journeys, K-5

The Comprehensive Core Instructional Program Houghton Mifflin Harcourt’s Journeys provides a core
writing program that is used in Kindergarten through 5th grade. This all inclusive program includes
Common Core aligned Write About Reading performance tasks, Common Core Writing Handbook
spiraling instruction of narrative, informative, and opinion forms. Journeys also provides explicit
instruction of spelling, the process of writing including writing traits and strategies, as well as grammar
instruction. There are grammar lessons and daily skill practice that are assessed weekly. Students are
involved in text dependent writing in all grade levels. In addition, the 4th graders are completing
narrative and expository prompt wiring with an emphasis on elaboration and supporting details.

Write Score, K-12

The LEA provides Write Score services to all grade levels as a part of the district’s formative
assessment system.
Student essays that are hand-scored according to state-mandated criteria and reflect similar findings.
Machine-scored essays cannot mirror the state's scoring process to provide accurate results. Write
Score uses professional, trained scorers in a process that replicates the state's scoring process.
An analysis of student writing that identifies strengths and weaknesses to inform the most effective
instruction and guarantee differentiation according to needs.
Individual student data reports linked directly to an online bank of targeted lesson plans designed to
meet specific needs of individual students, small groups, or whole classes. Teachers can access data
and lessons anytime, anywhere to provide immediate intervention or support.
Professional development for educators to support data analysis and best instructional practice. Write
Score provides training and materials to help teachers use analytical results to identify student needs
and design instruction to help students master those needs.

SpringBoard, 6-12

Using SpringBoard, students will have opportunities to read deeply and develop critical thinking skills
and writing skills needed as 21st Century Learners. Purposeful student writing activities will be
relevant, rigorous, interactive and collaborative. Students will develop skills that enable them to be able
to evaluate, analyze, write, and communicate effectively.

The district's master plan of inservice activities, created and submitted in accordance with
Section 1012.98(4)(b)4., F.S., supports the writing programs listed above

Yes
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Mathematics Resources

List and describe the core and supplemental mathematics programs the district will use at the
elementary, middle, and high school levels:

HMH Go Math, Grades K-5

GO Math! is a focused program designed to meet the objectives and intent of the Common Core State
Standards for Mathematics. The author team for GO Math! consists of mathematics educators and
school district personnel and includes representation from the leadership of NCTM. The team’s balance
between state and national perspectives as well as the team’s research expertise and practical
experience makes GO Math! both accessible and mathematically sound. GO Math! was specifically
written to provide thorough coverage of the CCSS with an emphasis on depth of instruction. Particular
attention was given to providing support for teachers as they transition to a focused, rigorous
curriculum. These efforts are apparent in the ways lessons begin with context‐based situations and
progress toward more abstract problems. Students and teachers are supported as they advance from
concrete to abstract content through the use of models and math talk prompts presented in the Student
Editions, and sample questions provided in the Teachers Editions. The program is designed so that
teachers can easily create the environments necessary for teaching the Common Core State
Standards for Mathematics with depth without having to develop new materials. - See more at:
http://www.hmhco.com/shop/education-curriculum/math/elementary-mathematics/go-
math#sthash.HCQ6SCZg.dpuf

Holt, McDougal - Grades 6-8

Professional development from Holt,
McDougal; MTSS interventions; Discovery
Assessment and Digital Educator training

Mountain Math, Grades K-5

The LEA uses Mountain Math as a supplemental math curriculum to support student growth and
achievement Mountain Math and Mountain Math Extensions correlate to the Common Core State
Standards Initiative.
Preview, practice, and review are important components of any program. Mountain Math provides
these necessary components in an organized, easy, fun, teacher friendly format. Your students will love
the variety of skills they review each day.

Prentice Hall -Geo, Alg, and Trig

DA/CIM training, RtI trainings, professional
development from Prentice Hall; Digital
Educator trainings

The district's master plan of inservice activities, created and submitted in accordance with
Section 1012.98(4)(b)4., F.S., supports the mathematics programs listed above

Yes
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Science Resources

List and describe the core and supplemental science programs the district will use at the
elementary, middle, and high school levels:

HMH Fusion, Grades K-8

ScienceFusion gives students a meaningful way to interact with science. Every click, every page turn,
every lab and activity is an opportunity for students to ask questions, think critically, and make informed
decisions. In any direction a student turns, they will be asked to inquire, think, predict, analyze, and
apply. These skills are the foundation for success in science, in school, and in life. - See more at:
http://www.hmhco.com/shop/education-curriculum/science/elementary-science/
sciencefusion#sthash.gWyaFHpa.dpuf

Glencoe McGraw Hill Chem, Physics, Bio, Physical Science - Grades 9-12

Taylor County High School also uses Szpyrka curriculum maps for Biology and Discovery Ed progress
monitoring to provide data based instruction and remediation. The following texts are used:
Chemistry: Matter and Change (Glencoe Mc-Graw-Hill)
Physics - Physics Principles and Problems (Glencoe Mc-Graw Hill)
Bio - Biology Glencoe Science (Glencoe Mc-Graw Hill)
Physical Science - Physical Science by Glencoe (The Mc-Graw Hill Companies)
Biomed - Digital PLTW Books and Classroom resources

The district's master plan of inservice activities, created and submitted in accordance with
Section 1012.98(4)(b)4., F.S., supports the science programs listed above

Yes

Curriculum Alignment and Pacing

The district’s instructional pacing guides are aligned to Florida's standards for reading, writing,
mathematics, and science. Pacing guides will be made available upon request

Yes
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